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The sudden need to shift from a face-to-face delivery mode to an all-online
format, necessitated by SARS-CoV-2 (the COVID-19 virus), compelled
the Center for Educational Innovation at the United States Air Force
Academy to reconsider two key faculty development initiatives: its Course
Director Workshop and its New Faculty Orientation. As well as provid-
ing faculty the opportunity to be an online participant in what is tradi-
tionally a bricks and mortar institution, moving these two programs to
an all-online format resulted in deeper and more thoughtful engagement
from the participants. In this article, the authors describe their program-
ing changes and observations resulting from this pivot to an all-online
delivery format.

Introduction

During the COVID-19 pandemic, higher education has had to grapple
with sudden changes to traditional teaching methods, and by necessity,
move teaching and learning practices to an all-online format. This abrupt
pivot to online teaching requires a quick and nimble response by centers for
teaching and learning (CTLs) to meet the needs of faculty and instructors
with little or no online teaching experience. At the United States Air Force
Academy, a traditional bricks and mortar institution that has never offered
online classes to cadets (undergraduates), this situation posed a significant
challenge for faculty development programming offered through the Center
for Educational Innovation (CEI). This paper discusses examples of how two

1Approved for public release: distribution unlimited PA#: USAFA-DF-2020-353. The views ex-
pressed in this article are those of the authors and do not necessarily reflect the official policy or
position of the United States Air Force Academy, the Air Force, the Department of Defense or the
U.S. Government.
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comprehensive faculty development efforts shifted quickly to online deliv-
ery due to a sense of urgency (Kotter, 1996) created by the pandemic.

Prior to the pandemic, our CEI offered the established staples of faculty
professional development such as half-day workshops, one-on-one consul-
tations, and web-based resources. As Beach, Sorcinelli, Austin, and Rivard
(2016) found, these three approaches were the most used among developers
when offering faculty development services. Their research confirmed that
hands-on workshops ranging from one to three hours and individual con-
sultations, all completed in a face-to-face format, were the most frequently
mentioned approaches to faculty development.

Shifting quickly to an all-online format forced many faculty to reexamine
how they were teaching, and it prompted centers for faculty development to
reexamine the delivery of their programming. Another challenge is that
many faculty are used to teaching the way they were taught—in a classroom
environment that is teacher-centered (the transmission model of teaching)
rather than learner-centered. However, evidence-based practices, such as
regular, clear, and compassionate communication with students, flexibility
to navigate the changing learning environment, and transparency, are fun-
damental to good pedagogy, whether one is teaching online or in the class-
room.

Weber and Barth (2016) write, “Instructors moving from a face-to-face
classroom to the online or blended environments are faced with the chal-
lenge of redesigning activities that engage their students while being physi-
cally separate from them” (p. 97). Kenzig (2015) notes that in the online for-
mat, the instructor becomes more of a guide and that content needs to be
redesigned so learners can move easily through the course and feel well sup-
ported. He discussed the tension that exists because instructors are still
“learning how to effectively adapt their courses to ensure that face-to-face
and online learners have equivalent outcomes” (p. 626). At the academy,
questions about how to present content effectively, how to adapt quizzes
and exams for online delivery, and how to best engage cadets online domi-
nated conversations in the Spring, Summer, and Fall semesters of 2020. In-
tensifying the shift to online teaching was the need to prepare some instruc-
tors to be effective course directors.
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The Course Directors Workshop

Course directors at the Air Force Academy are responsible for establish-
ing the course’s textbook and readings, course sequence, quizzes, final ex-
ams, and projects, as well as the syllabus. They are responsible for making
sure the course is created and facilitated in a sound pedagogical manner;
additionally, course directors fulfill various administrative duties. The acad-
emy uses a course director model to assure consistency and continuity across
course sections. Because cadets move in a somewhat lock-step manner
through their four-year education, multiple sections of the same course are
offered each semester. For example, it is not uncommon to have six or seven
instructors each teaching several sections of a core course in management,
chemistry, or behavioral sciences.

The shift to a fully online faculty development initiative at the United
States Air Force Academy, compelled by the Coronavirus pandemic, af-
fected the bi-annual Course Director’s Workshop (CDW). Prior to the acad-
emy’s pivot to all-online teaching, this workshop was offered in a face-to-
face format to support newly appointed course directors, and it consisted of
two, half-day in-person sessions. The workshop included various modules
on key topics—such as creating good learning objectives, assessment strate-
gies, learning-centered teaching, and inclusive practices—all of which were
facilitated by the Director of Instructional Design and other members of CEL

In order to meet the needs of the instructors who would serve as course
directors for Fall 2020, the CDW was redesigned to be facilitated and com-
pleted in an online, asynchronous manner. The change in program delivery
served two purposes: It met the needs of course directors who were now
working remotely, and it provided them an opportunity to be an online
learner. Weber and Barth (2016) reported a similar experience, noting “In-
corporating current innovations and technologies into online and blended
faculty development programs . . . allow facilitators to more deeply engage
instructor participants while modeling best practices around the use of in-
novative techniques and technologies” (p. 98). Despite the compressed time
frame from design to implementation of online learning environments
(spring of 2020) and the urgency of the situation, every attempt was made to
model best practices for online teaching and learning within the revised
course director workshop.

70



Journal on Centers for Teaching and Learning

The redesign necessitated rethinking the needs of course directors, while
instructing them in the staples of writing good course objectives, aligning
learning activities with objectives and activities, and implementing effective
assessment strategies. Course director time to participate in a workshop was
also a major consideration. Redesigning the workshop to an all-online for-
mat, while considering the stressful circumstances under which course di-
rectors were working, meant granting them maximum flexibility to complete
the workshop. Thus, the two-half-day, face-to-face workshop became a five-
week asynchronous course composed of various readings, videos to watch,
a required discussion post due each week, and one written assignment due
each week. For example, relevant reading assignments (usually two articles
and/or a video) were assigned and the thoughtful completion of one discus-
sion question was required. Additional requirements included sharing ideas
and observations with at least two others via the discussions and submitting
a written assignment. The written assignment for each module purposefully
asked participants to apply what they learned in that module. For example,
one “practical application assignment for submission” (as they were titled)
had participants review their course learning objectives from their syllabus,
identify (underline or highlight) objectives that did not offer clear, measura-
ble and observable outcomes. Then, using a worksheet, they were tasked
with rewriting the objectives to be clear, measurable, and aligned with the
course description. These assignments and learning activities replaced the
previous half-day classroom format of short presentations followed by
small-group work, followed by large-group discussion, followed by another
short presentation, and so on.

CEI members facilitated online discussions to directly engage with the
course directors and deepen their conversations with one another. The writ-
ten assignments were reviewed, and guiding feedback provided. These as-
signments were not formally graded but had low point values assigned to
them to encourage participation. To incentivize course directors to complete
the online workshop (including all assignments), CEI offered participants a
certificate of completion along with a free book about best online teaching
practices. This text was selected based on its relevance to the topics and dis-
cussions found in the asynchronous course.

Out of 24 soon-to-be course directors, 18 completed the CDW and earned
their certificate and free book. While the content of the asynchronous work-
shop was similar to the face-to-face workshop, creating it was not simply a
matter of porting the content to online delivery. Rather, implementation of
the asynchronous workshop required the CEI team to construct an online
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space that was easy to navigate, that provided clear instructions and direc-
tions, that presented the content in a variety of formats, and that created op-
portunities for student-to-student, student-to-content, and student-to-in-
structor interactions. In addition to the staples of writing course objectives,
aligning learning activities, and creating effective assessment strategies, the
redesigned workshop included a section on how to quickly switch from face-
to-face to all-online teaching, as well as content about hybrid and flipped
course approaches. These topics were addressed in a module titled “Nimble
Course Design,” which assumed Fall 2020 would start with mostly face-to-
face courses or hybrid learning environments, but then move quickly to all-
online teaching and learning should the need arise. Effort was made to em-
ploy best online teaching and learning practices, while using a variety of
technologies to present content (e.g., videos, flip book, podcasts, narrated
slide deck).

Upon review and reflection of the discussion posts found in each unit of
the asynchronous course, the CEI facilitators discovered significant interac-
tion among the participants as they shared their questions, challenges, and
insights with each other. The level of engagement, depth of discussion posts,
and collegial sharing of ideas and experiences was remarkable. As a result,
the CEI facilitators did not need to interject much to deepen or extend the
dialogue. The work of these course directors far surpassed work and activi-
ties completed in the face-to-face workshop in the spring of 2019. During the
spring 2019 in-person workshop, contributions were spontaneous, with set
times for the activities and small-group interactions. These constraints (and
others) may have limited the depth of exploration, application, and exchange
of ideas in the face-to-face workshop.

The improvements found in the asynchronous online CDW may be partly
due to the immediate need for these course directors to fully understand and
implement news ways of teaching and designing a course demanded by the
pandemic. They may also be due to course directors having more time to
process and synthesize content and to reflect on how they can apply what
they learned. While the spontaneity found in a face-to-face workshop is
missing from the online environment, online learners have more time to re-
flect, compose, and revise their thoughts and responses to discussions and
to each other. It is possible course directors may be experiencing the disinhi-
bition effect, as they loosen up, feel more uninhibited, and express them-
selves more openly than they would have in a face-to-face learning environ-
ment (Suler, 2005). This sort of effect is especially likely in a military service
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academy, where rank is visibly seen on one’s uniform in a face-to-face work-
shop but is invisible in the online environment. Observing one’s rank could
make individuals more deferential toward those of a higher rank.

New Faculty Orientation

Designing and facilitating the New Faculty Orientation (NFO) program is
one of the chief responsibilities of the CEI staff (specifically, the Director of
Faculty Development). The increasing prominence of this program is in
keeping with national trends regarding CTL programs, as Beach, Sorcinelli,
Austin, and Rivard (2016) have indicated (p. 53). By creating and supervising
NFO programs, CTLs have an opportunity to connect with all of the institu-
tion’s new faculty members and to help those faculty members acclimate.
Perhaps more significantly, centers can establish the centrality of teaching
and learning to the institutional mission and familiarize faculty with best
practices regarding teaching and learning (Moore, 2020, p. 68). Finally, the
CEI can conceive the NFO program in the context of a larger framework of
faculty development programming, essentially utilizing NFO as a spring-
board for subsequent faculty development activities such as faculty learning
communities, certificate programs, book groups, etc.

Over the past several years, the CEI staff have endeavored to frame the
United States Air Force Academy’s (USAFA’s) NFO program as the begin-
ning of a professional journey toward teaching excellence. USAFA presents
several unique challenges regarding this undertaking, chiefly because there
is a significant amount of turnover at the academy. Junior military faculty
typically teach at the academy for two or three years before rotating out; sen-
ior military faculty could theoretically be reassigned to another duty station
depending on the larger needs of the Air Force. As such, it is necessary to
continuously update faculty development programming (including NFO
and the Course Director Workshop) to meet the needs of the new faculty, all
of whom arrive with varying levels of professional experience.

The recent transition to an online NFO course was prefigured by several
important shifts regarding the USAFA’s NFO program; whereas the shift to
an online medium in the wake of COVID was fairly abrupt, elements of the
transition to a fully-realized NFO “course” felt like a natural evolution based
on more gradual developments regarding the program. Firstly, CEI made a
deliberate attempt over the past several years to move NFO from an infor-
mation-based program to a learning-centered program. Traditionally, NFO
focused mainly on providing faculty with information about the history,
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context, and culture of the academy, as well as day-to-day procedures and
operations. Briefings and presentations (i.e., lectures) were the dominant for-
mat for conveying this information. Recently, the CEI staff revised NFO com-
pletely and moved away from an information-based program to a program
that revolved around teaching and learning. The programming shifted from
briefings to workshops, panels, and small-group activities. The CEI staff like-
wise attempted to personalize NFO and to create a more individualized ex-
perience for each faculty member. Whereas the lecture/presentation model
treated the entire faculty cohort as one big block of new instructors, the tran-
sition to a learning-centered model necessitated customizing different path-
ways for faculty based on their level of teaching experience, their per-
sonal/professional interests, etc. Instead of requiring all faculty to attend all
sessions and receive big blocks of information, the staff developed smaller
“breakout” sessions based upon subtopics connecting to the overarching
NFO outcomes and themes. This “conference” model gave faculty the flexi-
bility to choose their own pathway during NFO and to thus create a more
personalized learning experience for themselves based on their priorities
and needs.

These shifts were prophetic given the transition to the fully online version
of NFO necessitated by COVID-19. The staff was determined not to revert
back to an information-based model despite the ease with which one might
set up an online course consisting entirely of big blocks of information in the
form of videos or documents. It was likewise essential to preserve the ele-
ments of personalization and individualization, and indeed, to push those
elements even further by taking advantage of the flexibility and customiza-
bility of the online learning environment. Finally, the staff saw the potential
of pushing the small-group learning even further by using collaborative
learning tools like discussion boards and synchronous group chats.

The online NFO course consisted of six distinct week-long modules and
ran from late June through early August of 2020. The first module served as
an introduction to the program, and each subsequent module consisted of a
series of learning activities designed to help faculty build knowledge and
develop proficiencies relating to an overarching NFO outcome (see the Ap-
pendix for an abridged NFO syllabus). The asynchronous format was meant
to provide faculty with flexibility and to promote faculty autonomy; further-
more, the significantly lengthier time frame for completing the asynchro-
nous course (traditionally, the face-to-face NFO runs for five half-days) al-
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lowed more time for the new faculty to reflect on the course themes and ma-
terials, similar to the experiences observed in the online course director
workshop.

The goals of autonomy and flexibility —fundamental to the re-conceptu-
alizing of NFO—align with the documented benefits of asynchronous/online
faculty development programming (Rizzuto, 2017, p. 78). However, despite
the largely asynchronous format, the course contained specific due dates and
required faculty to participate in certain synchronous activities. This ap-
proach familiarized faculty with the different forms online learning can take
in anticipation of their engaging in online learning with their students
(Moore, 2020, p. 67). Moreover, the course was closely facilitated by staff
members of the CEI and by faculty volunteers, who helped supervise small-
group activities and discussions with individual learning communities. This
active approach to facilitation was intended to help faculty realize the neces-
sity of being keenly involved in both the design and execution of remote
teaching experiences. As Moore (2020) notes, “facilitator presence models
the type of teacher presence that can help students in one’s own classes” (p.
69), an especially important consideration given the predominance of online
teaching and learning at USAFA in the fall of 2020.

When designing the NFO course, it was necessary to avoid the temptation
to build the learning experience around the transfer of information. While
the CEI staff had successfully shifted NFO away from an information-based
experience steeped in history, context, and operations, the online and asyn-
chronous framework lent itself to an information-based approach (e.g., post-
ing videos and readings that students are expected to peruse on their own).
It would have been easy (and ironic) to create a lengthy video lecture on
active learning, though the faculty’s learning experience when engaging
with that video would have been utterly passive. As such, each module in-
cluded various discussion, reflection, or assessment activities designed to
help the faculty engage and apply the information that constituted the mod-
ule. For example, the module on cultivating (and promoting) a growth mind-
set included a pre- and post-module knowledge survey that not only primed
the learner for the module but also familiarized them with an online learning
tool that they might adopt and adapt when creating their own courses. By
having faculty engage with the course materials in different ways through
different types of activities, the CEI staff broadened the participants” under-
standing of what can be done to facilitate learning in an asynchronous
course.
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To foster a personalized NFO experience, the staff created a series of “op-
tional follow-up” activities within the course (specifically, within each indi-
vidual module). These activities—building upon the foundational module
activities and introducing various subtopics that faculty might explore in re-
lation to those modules—were designed to provide greater depth on topics
that individual faculty members might find especially interesting or rele-
vant. As always, it was important to consider the widely different back-
grounds and experience levels of the faculty, and to ensure that each faculty
member would be able to explore specific ideas or themes. The formats of
the activities varied widely and included synchronous chat sessions and
panel discussions, individualized reading and reflection activities, and elec-
tronic “assignments” the likes of which an undergraduate student might
complete in an online course. For example, Module 5, “Creating a Respectful,
Inclusive and Engaging Learning Environment,” included the following op-
tional follow-up activities:

1) Completing a “Best Practices for Inclusive Teaching” quiz.

2) Reviewing a video and a written statement by the Air Force’s
Chief Master Sergeant and Chief of Staff on the subject of racial
unrest in the United States and completing a reflection-based
worksheet in response to these interviews.

3) Filling out the Social Identity Wheel worksheet published by the
University of Michigan.

4) Having a conversation with a colleague about inclusion and
posting written documentation of the takeaways from that con-
versation.

5) Writing and revising an inclusive teaching statement to be pub-
lished on a syllabus.

The diverse formats and focal points of these activities allowed faculty who
had specific lingering questions on the overarching topic of inclusivity to ex-
plore more resources and ideas relating to the topic, while simultaneously
familiarizing them with different types of online assignments.

To further incentivize faculty to participate in these activities, the CEI staff
incorporated some gamification into the course design. By completing op-
tional follow-up activities, faculty could earn “bonus points” that they could
subsequently trade in for faculty development related prizes (e.g., copies of
canonical texts on teaching and learning; funding for purchasing software
licenses; etc.). These follow-up activities included work such as participating
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in live video discussions with experienced faculty and/or CEI subject matter
experts, providing feedback to CEI (via a survey) about that specific module,
responding to a reflection prompt, or reading an additional article or watch-
ing a related video and responding to reflective questions.

These bonus points were likewise connected with digital badging, which
was highlighted as another potential tool/method for faculty to utilize in
their own online classes in the fall. While it is unclear to what extent the
gamification promoted faculty involvement in follow-up activities, the over-
all participation in these follow-up activities was encouraging, as more than
half of the new faculty cohort engaged in at least three optional follow-up
activities.

As in the case of the course director workshop, the CEI staff ultimately
discovered that the depth of the faculty reflections throughout this year’s
NFO—as captured in the online discussion forums and through the use of
“exit ticket” assignments—exceeded that of previous incarnations of NFO.
In past versions of NFO, reflection mainly took the form of small-group con-
versations following workshops or panels; the advent of the conference for-
mat in 2019 allowed for more written reflection, as each new faculty member
was provided with a printed program that included several blank journal
pages for written reflection. The small amount of space within the printed
program journal pages limited, however, the overall profundity of these
written reflections. Most faculty who completed the journals wrote in short
phrases or bullet points, as opposed to engaging in sustained written reflec-
tion. Conversely, the use of digital written mediums (discussion boards, e-
worksheets, etc.) during the summer 2020 NFO prompted a more sustained
and complex engagement with both the themes of NFO and with other new
faculty members, all of whom were expected to reply to one another within
their small-group discussion boards in the larger NFO course. The fact that
the digital writing space created no limitations regarding the length of fac-
ulty’s written reflections resulted in longer and generally more meaningful
written reflections in contrast to the short, clipped “scribblings” in the
printed program journal pages. Moreover, the digital “trail” that faculty cre-
ated throughout NFO— consisting of their discussion postings, assignments,
and reflection-based exit tickets—laid the foundations for writing a state-
ment of teaching philosophy and assembling a teaching portfolio.

After NFO concluded, there were some noteworthy trends in the faculty
feedback surveys. Among these trends were almost universal praise of the
use of learning communities/small-group discussions throughout the pro-
gram. Whereas the in-person versions of NFO placed significant temporal
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limitations on these activities, the asynchronous nature of the online course
allowed new faculty members to sustain lengthy discussions over time
through the online discussion forums; these discussions—in concert with
sporadic synchronous conversations through Blackboard Collaborate —en-
sured that there was far more collaborative learning in this version of NFO.
Perhaps even more significant was the praise for the “practical” elements of
the program. In the past two incarnations of NFO, one of the most notewor-
thy “points for improvement” cited by faculty was that the program felt too
abstract and philosophical: Topics like inclusivity, learning-centered teach-
ing, and growth mindset were all well and good, but how should these topics
actually shape day-to-day classroom practices? The online NFO program —
most likely because of its broader scope and greater diversity of learning ac-
tivities—ostensibly allowed faculty to develop more concrete strategies for
applying the lessons and philosophies gleaned from NFO in their class-
rooms.

These successes regarding reflective thinking and faculty autonomy
prompted discussions amongst the CEI staff about ways to leverage asyn-
chronous online faculty development programming during future orienta-
tions and in other aspects of the center’s programming. The hope is to re-
sume some face-to-face activities, but the online and asynchronous format
seems potentially more conducive to serving the diverse needs of the various
incoming faculty. The ability for both the CEI staff and the new faculty to
archive digital materials ensures that the activities constituting NFO are ren-
dered tangible, and that the activities and learning outcomes thus endure
after the NFO program has concluded.

Finding Opportunity in a Pandemic

There is nothing like a sense of urgency to drive change and the genesis
of new approaches to teaching and learning (Kotter, 1996). As Kotter (1996)
stated, “Visible crises can be enormously helpful in catching people’s atten-
tion and pushing up urgency levels” (p. 45). It is an understatement to say
that the pandemic caught people’s attention, but in doing so, it presented an
opportunity for change. These two examples of how the pandemic reshaped
faculty development programming at the Air Force Academy offer evidence
of the benefits of change and how having the right environment within
which to make the change is necessary. The pandemic triggered that right
environment.
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Perhaps one of the most unexpected and beneficial results of the shift to
online programming has been the opportunity to create continuity between
the various programs. As noted, the online activities that constituted NFO
primed the new faculty for the writing of teaching statements and the ar-
chiving of portfolio materials. By compiling the written reflections and other
documents they produced during NFO, faculty could begin constructing
teaching portfolios that they might later use for the purpose of academic pro-
motion. The continuity between the online NFO program and the online
course director’s workshop has resulted in a significant number of new fac-
ulty members (25% of the new cohort) enrolling directly in other faculty de-
velopment offerings. Ultimately, the online format—and the bridging of dif-
ferent online courses through the central LMS—has allowed for continuity
of experience for those faculty who perceive their own development as a
continuous and ongoing process.

In 2019, these shifts in faculty development programming would neither
have been developed nor embraced as they are now because there was no
sense of urgency or compelling reason to move to an online format. The pan-
demic provided the CEI the unique opportunity to reexamine and retool two
of the academy’s key faculty development efforts, as well as wrestle with the
question of how to ensure that online learning programs are learning-cen-
tered rather than information-centered. These efforts resulted in not only
deeper and sustained levels of faculty engagement, but also a new delivery
framework for future faculty development efforts.
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Appendix A
New Faculty Orientation 2020 Syllabus (abridged)

Course Description: This year, NFO will take the form of a largely asyn-
chronous Blackboard course facilitated by the CEI staff and other USAFA
faculty members. Though there are several reasons why an online course
is advisable at this time, an added benefit to this approach is that faculty
participants will become familiar with various best-practices regarding re-
mote teaching and educational technology. This fall, every USAFA class
will include some component of online instruction; please contact your
course director and/or department executive officer (XO) for more specific
details regarding your courses. It is our hope that this NFO course can
serve as a model of what constitutes a well-facilitated remote learning ex-
perience.

This year’s new faculty cohort is composed of many different types of peo-
ple with varying levels of teaching experience, military experience, famil-
iarity with USAFA, et cetera. Whether you are new faculty or returning
faculty, officer or civilian, first-time teacher or experienced educator, it is
our hope that you will find this course meaningful. Recognizing the dif-
ferent needs of different faculty members, we hope you will take ad-
vantage of the opportunity to blaze your own specific trail within NFO;
there are many different optional follow-up activities from which to
choose based on your specific interest in various topics. While all of the
new faculty will complete certain activities, your overall NFO experience
will depend largely on which optional follow-up activities you decide to
complete. It is our hope that you will find the NFO program sufficiently
flexible to meet your individual needs.

NFO Learning Outcomes:

By completing NFO, faculty will be able to...

1) Describe the distinctive context of USAFA and analyze the ways in
which that context shapes teaching and learning.

2) Adopt and adapt evidence-based, learning-focused teaching prac-
tices (supported by instructional technology) that faculty will sub-
sequently apply in their classes.

3) Approach teaching in a deliberate and intentional way, by aligning
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learning outcomes, learning experiences, and assessments.

4) Develop strategies for creating a respectful, inclusive, and engaging
learning environment in their classroom.

5) Cultivate a growth mindset regarding teaching, and develop strat-
egies for fostering a growth mindset in their students.

6) Develop strategies for remote teaching based on evidence-based
best practices of online learning.

Format— Asynchronous and Collaborative Learning (w-Sporadic Syn-
chronous Sessions):

The NFO Blackboard course is made up of six modules; the first module
serves as an introduction to the program. Subsequent modules consist of a
series of learning activities designed to help faculty build knowledge and
develop proficiencies relating to an overarching While the asynchronous
format provides faculty with flexibility, faculty will be expected to adhere
to a course-wide schedule (see below) and to do their best to meet various
due-dates associated with that schedule.

The course will also revolve around collaborative learning, as new faculty
will be placed into learning communities (LC’s) on Blackboard; each LC
will have its own discussion forum, and each module will include a discus-
sion posting activity that requires the members of the learning community
to reply to one another and offer each other feedback. These learning com-
munity discussions will be facilitated by an experienced USAFA faculty
member. Interacting with peers throughout NFO will help to build com-
munity within the new faculty cohort; it will likewise serve to foster learn-
ing by allowing faculty to cultivate diverse perspectives on key issues and
ideas relating to teaching and learning. By considering these topics together
in the online discussion forums, faculty will help one another to synthesize
knowledge. Finally, the LC’s will be composed of faculty from different de-
partments. NFO will thus provide new faculty with an opportunity to get
to know colleagues whom they might not otherwise encounter.

In addition to utilizing the discussion forums, each LC will participate in
informal, synchronous video chats via Blackboard once a week. These spo-
radic, synchronous video chats will allow for further community- building
and dynamic interaction within the group (see the Synchronous Activities
section below).
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Synchronous Activities: Most of the synchronous activities held during
NFO will be optional, due to varying schedules and different time-zones;
completing optional follow-up activities grants you the opportunity to earn
points that you can trade in for prizes (see the BONUS POINTS AND
PRIZES section). However, as noted above, there is an expectation that fac-
ulty will participate in synchronous video chats with their learning com-
munities once a week beginning the week of 29 June.

The facilitator will work with the group to coordinate these video chats so
they take place at a time when all of the LC’s faculty can participate live via
Blackboard Collaborate. These synchronous video chats are important for
creating a sense of immediacy and engagement within the Learning Com-
munity; they are also an opportunity to build community by placing names
with faces, hearing colleagues speak on subjects, et cetera. When teaching
an online asynchronous course, it is helpful to carve out opportunities for
synchronous engagement (perhaps as a class...perhaps in small
groups...perhaps one-on-one). The synchronous LC chats will grant you
the opportunity to truly get to know your new colleagues (and your facili-
tator), and to learn from one another in “real time.”

Bonus Points and Prizes: Each NFO module includes several optional fol-
low-up activities; these activities will help you to learn more about specific
topics and subtopics. By participating in these activities and submitting an
“exit ticket” (that is, a reflection-based exercise that provides closure to the
overall activity), faculty can earn bonus points that they will be able to trade
in at the conclusion of NFO for prizes associated with faculty development,
including books on teaching and learning, funding to participate in a webi-
nar or conference, et cetera. The more bonus points you earn, the greater
chance of your “leveling up” to attain the next prize. Please see the syllabus
for each module for more details on these optional follow-up activities (and
the required exit tickets).

The faculty member who earns the most bonus points during NFO (or

the first faculty member to reach the maximum number of bonus points)
will receive a coin from the Dean.
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Level Points | Prize Description
Bard 25 CEI Swag Bag | All faculty who earn the Bard badge will receive a CEI tote
bag containing a padfolio, lanyard, and other goodies.
Rogue |50 A Book on All faculty who earn the Rogue badge will receive a CEI
Best Prac- Swag Bag and one of the following books (they can
tices in choose from any of the texts listed below...see the last
Teaching page of the syllabus for recommendations):
and Learn- What the Best College Teachers Do by Ken Bain
ing Small Teaching by James Lang
Active Learning: A Practical Guide by Magna Pub.
Essential Teaching Principles by Magna Pub.
The Missing Course by David Gooblar
How Learning Works by Susan Ambrose
Paladin | 100 2 Books on All faculty who earn the Paladin badge will receive a CEI
Teaching and | Swag Bag and two of the following books (they can
Learning choose from any of the texts listed below...see the last
page for of the syllabus for recommendations):
What the Best College Teachers Do by Ken Bain
Small Teaching by James Lang
Active Learning: A Practical Guide by Magna Pub.
Essential Teaching Principles by Magna Pub.
The Missing Course by David Gooblar
How Learning Works by Susan Ambrose
Cleric 175 “ViP” Expe- | All faculty who earn the Cleric badge will receive a CEI

rience dur-
ing SoTL
Forum 2020
and Ed In-
novation
Week 2021

Swag Bag, two books on teaching and learning, and an in-
vitation to participate in a ViP Experience. During the aca-
demic year, DFEI hosts two important conferences: the
SoTL Forum (traditionally held in October or November),
and Education Innovation Week (traditionally held in
April). These conferences include prominent key-note
speakers who have developed national reputations in the
realm of teaching and learning. ViP participants in the
SoTL Forum and Ed Innovation Week will have the oppor-
tunity to participate in a 45-minute informal conversation
with our guest speakers prior to their workshop/keynote.

The first 10 faculty to achieve the Cleric badge will like-
wise receive a copy of the speaker’s monograph or an

85




Journal on Centers for Teaching and Learning

analogous publication on the topic of the speaker’s key-
note.

War- 225 $100 in All faculty who earn the Warrior badge will receive a CEI
rior Faculty Swag Bag, two books on teaching and learning, a ViP Ex-
Develop- perience during the SOTL Forum and Ed Innovation Week,
ment and funding for faculty development. The Center for Edu-
funding cational Innovation is happy to provide funding for fac-
ulty to participate in teaching and learning conferences,
attend seminars or webinars, purchase texts or software
that will allow them to develop learning-centered activi-
ties for their students, et cetera. Faculty who earn the War-
rior badge will receive $100 in faculty development fund-
ing to be directed toward any of these types of activities.
The first 10 faculty to achieve the Warrior badge will re-
ceive $100 in funding; subsequent faculty who achieve the
Warrior badge will receive $50 in funding.
Wizard | 275 $200 in Faculty who earn the Wizard badge will receive a CEI
Faculty Swag Bag, two books on teaching and learning, a ViP Ex-
Develop- perience during the SoTL Forum and Ed Innovation Week,
ment and funding for faculty development. The Center for Edu-
funding cational Innovation is happy to provide funding for fac-

ulty to participate in teaching and learning conferences, at-
tend seminars or webinars, purchase texts or software that
will allow them to develop learning-centered activities for
their students, et cetera. Faculty who earn the Wizard
badge will receive $200 in faculty development funding to
be directed toward any of these types of activities. The first
10 faculty to achieve the Wizard badge will receive $200 in
funding; subsequent faculty who achieve the Wizard
badge will receive $100 in funding.
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